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INTRODUCTION 

 

This book, Case Studies in Higher Education, aims to show to the Academy 

original research in the field of teaching, research and innovation, applied 

mainly to the fields of Communication, Sociology, Audiovisual Technology and 

Communication. 

To this end, three publishers, Vision Books (Spain), Media XXI (Portugal) and 

Journal of alternative Perspectives in the Social Sciences (USA) have decided to 

join forces and edited in three languages chapters that help give a body to the new 

landscape Communication and Classrooms in the XXI century. 

The following chapters are the results of new contributions within the American 

collection 'Educational innovations in higher education' so that they are exposed 

through its dissemination to the scientific community specializing in the subject 

area of educational innovation and new teaching spaces. 

Also, this project consciously makes a scientific effort to provide an updated, 

critical and evaluative study from specialized sources of information and analysis 

training of subject area in order to develop the present study. 

For compliance with quality criteria with the necessary zeal, it was found that 

the chapters presented have not been previously published in full, and are therefore 

original, the result of research and / or self-reflection (for type essay) and that have 

never been nominated for other publications of whatever type. 

It also notes that its publication has received the consent of all the authors and 

the responsible authorities (implicitly or explicitly) the research ones that some 

chapters are based. 

In order to maintain a very high level of demand in terms of quality of content, 

always from the approach of scientific rigor in the U.S. or Edit (like their Spanish 

and Portuguese counterparts) of this Collection-university scientific and 

professional verifies that the manuscript review process has been done under the 

principle of arbitral review by categorical pairs, with two  blind reports (and a 

deciding third for discrepancies between both), external to the editorial’s three 

reviewers is (Vision Books, Media XXI, and the Journal of Alternative 

Perspectives in the Social Sciences) and belonging to the International Academic 

Community. 



The coordinator of these three collections and each Editor verifies that the job 

done by reviewers is assigned to the proper scholars in its arbitration work. 

Reviewers have evaluated the following aspects: 

a)       Originality of the manuscript; 

b)       Methodology employed; 

c)       Quality of the results and conclusions as well as consistency with the goals 

outlined in the book and in the Collection 'Educational innovations in 

higher education', 'and 

d)      Quality of the consulted references. 

All this effort for excellence in reporting on formal plans and content is 

reflected in the following pages, which combine innovation in teaching, leading to 

new curricular challenges, with the classic university tradition of the learner-

teacher relationship. 

  

Drs. David Caldevilla Dominguez and Otto F. von Feigenblatt 

Complutense University of Madrid (Spain) and Northwood University (Florida, USA) 

Collection Coordinators of 'Educational innovations in Higher Education 
 

 

 

 

 

 

 

 

 

 



PROLOGUE 

 

Want to know how important your practice is? 

Ask yourself how much time and effort you invest in making it better every day! 

Maria Elena Del Valle Mejias 

(Delivered to the promotion of teachers graduated from Universidad Pedagógica 

Experimental Libertador. October 2013) 

 

When trying to assign responsibilities in the quality of education in the world 

today, as one dealt cards in a poker game, there are many options. State policies, 

curriculum design, updated content, new challenges in the workplace, all of them 

have dealt with the importance. Some analysts say that the curricula are oblivious 

to the people who are forced to be responsive to models and constraints imposed 

by the great economic empires, others assert with no small reason that educational 

theories (regardless of quality) must necessarily contextualized to meet the needs 

of each nation. Major NGOs have taken as their own concern to measure key 

indicators of quality education in the world. So: Where should people look?  

Should they look back to the past theorists?, or necessarily should they dare  to 

look ahead and innovate? Is this desire for the new and not dilute local identities? 

The fact that we look at the local level, can that make us lose projection towards 

the new horizons? 

What does the future look like? Copy models that are successful elsewhere and 

apply? If so, them from where?, Is the answer in the past?, Or in the future which 

have not come?. There are many questions we face as a swarm of anxieties 

breathtaking. However, the research findings in this book puts in clear evidence the 

litany of questions we asked in previous lines, not only occupy a large cold 

technocrats who philosophize their air conditioners, but are the search engine many 

unsung heroes. Curriculum, assessment skills, emotional intelligence in 

management research, extension seen not only as a requirement to be fulfilled 



without awareness of its impact are some of the topics covered in these pages that 

receive them. 

This is a large group of researchers, teachers, many of them in conditions that 

cannot be described as optimal, rebel to continue copying practices and innovate 

from his or her domain. Researchers and teachers are aware of the impact that their 

practice has on students, teachers who invest in themselves, because doing 

investing in the quality of life of their country. It is no secret to anyone that being a 

teacher is not coated prestige have succeeded in antiquity. Who are the masters 

now? Will this terrible truth of the American populace that maximum 

sentence: "Those who cannot do: teach. Those who cannot teach: 

teach gymnastics." 

Andres Oppenheimer, in his latest book, Enough stories asks: How do you 

convince top students pursue careers as teachers in countries where teachers do not 

have the social status of other professionals and earn starvation wages? Change 

this actually result in better teachers? Or the end of the day, who feels called to be 

a teacher does not "just" compensate for?  It will be, what our practice becoming a 

determinant of the development of our nations will teaching a profession of social 

prestige? How is this accomplished? 

The machine gun experiences, arguments, and proposals are a solid approach to 

all these approaches, so, let this build not only the accumulation of experiences of 

others, but the opportunity to make them our own. 

 

 María Elena Del Valle Mejías 

                (Universidad Metropolitana de Caracas -Venezuela-)   
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XVII. ACTIVE METHODOLOGIES IN THE 

ENVIRONMENT OF E-LEARNING NSEÑANZA 

UPPER CASE STUDY 

  

Miguel Ángel Jiménez Rodríguez (U. Católica de Valencia - Spain -) 

Maria Piedad Sahuquillo Mateo (U. de Valencia -Spain -) 

Genoveva Ramos Santana (U. de Valencia -Spain -) 
  

1. Introduction 

Working on the formation process presented in active teaching and learning 

methodologies, conducted with a group of university teachers and innovative 

educational experience. The European Higher Education Area (EHEA) requires, by 

professionals, knowledge and implementation methodologies active teaching and 

learning principles that make the student the protagonist of the process. This work 

is developed in the framework of the Catholic University of Valencia San Vicente 

Mártir, and it involves both novice and veteran teachers, but have in common the 

introduction to innovative methodologies. 

In this learning process is intended, among other objectives, to provide 

teachers of the University teaching basic principles and quality and is responsible 

for developing guidelines for the course, motivation and presentation of content, 

appropriate development methodologies The development of systematic 

procedures for evaluating learning; Ultimate goal ... and, not least, establish 

mechanisms for self-assessment for continuous improvement of university 

teaching. 

Taking these objectives target different sessions are organized, framed in 

training seminars in which experts participate in active and where students 

(university professors here) are trained in the practical development of the 

implementation of methodologies methodologies. Subsequently, participants in the 

training process have a semester to apply methodological innovation previously 

designed by expert advisors in methodologies, based on the theory and materials 

received in training seminars. After the implementation, and making use of the 

circle as active learning methodology, a forum for exchange of experiences and 
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mutual training is created; a forum for formative peer assessment on innovations 

that are designed and implemented. This demonstration videos of the methodology 

implementation developed by participating teachers used. This also starts the group 

practice of action research processes for lifelong learning and continuous 

improvement of the teaching profession. 

In this connection also charges the undisputed protagonist teaching portfolio, 

which becomes a teacher evaluation process regarding the development and 

implementation of the implanted teaching methodology. This tool focuses on the 

collection of information on achievements or acquisitions during the training 

period. 

The results found in this experiment show on the one hand, the selection 

criteria and methodologies mostly used by participating teachers as well as the 

benefits and challenges of each of the methods from the experience of the 

faculty. Furthermore, the importance of the combination of self-and hetero as a 

fundamental element in the teaching-learning process and the evaluation of 

teaching, and the importance of self-analysis and, finally, the benefits of training 

strategy on learning in training seminars, ie, collaborative-shared learning. 

2.  The Training and Credentials in the EHEA Framework: the Case of 

IDU 

All the university teachers are aware that the European Higher Education, 

Education, ME (1999), (hereinafter EHEA) we require, by professionals, 

knowledge and implementation methodologies of active teaching and learning 

principles that student make the main character of the process. Thus, it is necessary 

that teachers assume the role of counselor, guide the process and move the learner 

responsibility (shared with them) to be assumed for proper comprehensive training. 

The work presented here is developed in the framework of the course 

Introduction to University Teaching of the Catholic University of Valencia San 

Vicente Mártir (hereinafter IDU). In this course aims, among other objectives, to 

provide the faculty of the University of a common basic training; analyze and 

understand the characteristics of students (university professors here) to better suit 

them; learn to use the tools that the University has to improve teaching; establish 

basic principles and teaching quality as is the development of the course syllabus, 

motivation and presentation of content, the proper development of methodologies, 
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the active use of tutorials and evaluation; and ultimate goal, not least, establish 

mechanisms for self-assessment for continuous improvement of university 

teachers. 

Aiming for these objectives in different IDU joint sessions, framed in a 

conference of formation, which involved different people n s expert to address the 

matter and where students receive training regarding various issues related to 

organized EHEA and the need to incorporate new pedagogical and methodological 

approaches in higher education. L to training is implemented throughout an 

academic year, the first quarter in attending theoretical and practical modules that 

will help in implementing innovative methodology to be undertaken, each in their 

subjects. 

The university attempts to develop and implement various educational 

activities aimed at training and updating of teaching and research staff, performing 

various training modules based teaching focused on university students today, in 

legislation and changes in college (EHEA); on methodological resources and 

knowledge of the main methodologies in university teaching; the use of ICT and 

computing resources for teaching; and specifically in the development of practical 

implementation of active methodologies by a group of teachers from recordings of 

self teaching work. 

It is under this last training module from which this work is presented. 

2.1. Working Methodology 

Target 

As we have been pointing, the goal here is to describe the process of training 

in active teaching and learning methodologies conducted with a group of university 

professors, as an experience of educational innovation, based on a collaborative 

learning strategy-based seminars workshops. 

Sample Taken  

Faculty of the Catholic University of Valencia-San Vicente Martir, part stintos 

discourses and university degrees, and diverse teaching experience. 

Teachers skilled in innovative teaching methodologies from different 

universities. 
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Methodology of work: seminars - workshops 

Based on the theory and materials received in training days referred to above, 

the students of the course, always oriented-guided by teachers and coordinators / as 

the course, analyze their teaching methodology and propose methodological 

innovations to be implemented in one of the subjects they teach.'s work 

coordinators / as focuses primarily on guiding the work of each student / as well as 

guide each scheduled work sessions. 

It is intended that students develop practical self-review and self-evaluation of 

their own teaching task, namely the development of their teaching and get carry 

out educational innovation processes with respect to the methodological 

implementation in a specific content. 

Specifically in this experience you opt for a methodological combination: 

seminar and workshop, since from the approach of seminar we find "a physical 

space or scenario where a specific subject knowledge is constructed in depth in the 

course of its development and through personal exchanges among participants" 

(Alfaro, 2006:53). And as a workshop (workshop) with "supervised sessions where 

works from individual tasks and the coordinator / to the same offers assistance and 

guidance when needed. Workshops as participatory methodologies, focus more on 

the specific acquisition of manipulative and instrumental skills on a specific topic 

"(Alfaro, 2006:54). Note that, in general, are formed as work spaces characterized 

by the positive attitude of the participating teachers and high motivation toward the 

task. 

In these sessions, and throughout the process, the role of the coordinator / a-

guide is guiding the process, calls specifically, streamlines, coordinates, and 

distributes moderates time, makes a work of fundamental social integration treating 

each according their needs, assesses the process and results of the work to be done 

and fail to explain or qualify based on previous knowledge. 

Following De Miguel (2006) with this methodology teachers build their 

knowledge through interaction and activity since become monographic supervised 

sessions with shared participation (faculty of various degrees and courses). 
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Specifically the objectives of these experiential workshops are: 

 Create a forum for exchange of experiences and mutual training 

 Establish a cooperative forum and formative evaluation of the 

innovations we have designed and implemented and videos on teaching 

practice 

 Start the practice of action research processes for lifelong learning and 

continuous improvement of the teaching profession 

 Learn to use self-assessment as a tool for teacher learning and 

development of our task. 

To do this, l entire IDU participating pupils is divided into teams (10-12 

people) work. Each of these teams has a coordinator / manager to guide the process 

of implementation of innovative methods in their subjects. The participating 

teachers ascribed to groups according to their preferences and possibilities agenda 

thus conforming heterogeneous groups. 

In total we conducted 3 sessions of two hours work on each team, the last 

especially designed to evaluate the work done and suggest improvements for future 

editions thereof and to their own teaching. 

Under the supervision of the coordinators / methodological as, the strengths 

and weaknesses of the methodologies used, possible innovations to incorporate the 

requirements of the application process, etc. are analyzed. 

Since it is possible the self-analysis and collaborative work between 

professionals thinking about continuous improvement, i mportant part of the work 

focuses on recording or provision of empirical evidence on the specific 

methodology implementation. As has been made explicit, and n these workshops 

involving both novel and veteran teachers, while having in common the 

introduction to innovative methodologies that address the requirements of the 

EHEA. 

In order to systematize and facilitate the process of self-analysis, observation 

grids are used systematic and objective, designed expressly for reflection and 

analysis of the implementation methodology developed by each teacher s 

workshop participants workshop. 
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Thus, throughout the different phases seminar-workshops are developed: 

 Pre-design phase 

Students performed with the group of teachers / as a comprehensive review of 

the different methodologies in novative addressed in the course, these are: 

cooperative learning, project-based learning, problem-based learning, service 

learning, case method, portfolios corners and contract webquest, conference and 

circle. At the same time all those questions that arise about the application process 

or implementation according to the characteristics and needs of teachers / as, 

teaching style, type of material, course, student group are resolved ... 

Each teacher methodological innovation designs for a subject attending to the 

competencies and learning outcomes through the same want to work in that area, 

so check carefully guide their teaching. 

 Implementation phase  

From this design the teachers participating in this seminar implements the 

methodology chosen in those sessions and records stipulated that 

implementation.Specifically it requires a recording of about 20 minutes where the 

key elements of such methodology has been implemented (initial approach, role of 

teachers, student work ...) as video demonstrations of innovation are observed. If 

the recording is not efficient enough, it does not reveal the processes that are taking 

place, it also can provide other evidence, such as photographs or j will work done 

by students. 

 Under discussion, reflection, self-analysis and shared learning 

After the implementation, and making use of the circle as active learning 

methodology, a forum for exchange of experiences and mutual training is 

created; a forum for formative peer assessment on innovations that are designed 

and implemented. This demonstration recordings or videos of the methodology 

implementation developed by participating teachers and peers both / as the team as 

he / she himself / herself on the methodology implementation analyzed, using grids 

of self-evaluation and hetero are used -ad hoc assessment designed by the 

coordinators / ace the course. This will also start the group practice of action 

research processes for lifelong learning and continuous improvement of the 

teaching profession. 
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 Evaluation Phase seminar-workshop 

In fact, the evaluation carried out has formative, since it covers the entire 

process and involves various participants. However, we understand should be 

noted here also sessions coordination and pooling performed by in order to 

exchange views on the development of the course while proposals are made for 

improvement, thus also contributing to the continuous evaluation. Undoubtedly, 

this has allowed us to establish and maintain common guidelines that guide the 

work team, also allowing the flexibility needed when so required different 

situations that have arisen. 

 Valuation tools 

In this section we collect instruments that have been designed and used 

throughout the whole training process, in order to carry out a continuous, 

comprehensive and systematic evaluation: 

 Observation grids 

Specifically working, planning and study design as well as for the evaluation 

of such innovation with observation grids for each teaching methodology. This 

instrument provides an overview of the characteristics that define a theoretical 

level teaching-learning. It is based on quality indicators thereof, from an ordinal 

scale that requires the subject to order their actions where 1 is Never / Nothing; 2 

Rarely / Little; 3 Sometimes / Somewhat; 4 Usually / Pretty; 5 Always / Lot and 6 

not known. This observation guide used for planning and individual and group 

assessment. 

 These were: 

- Cooperative Learning Grid observation, in which indicators that meet 

the following dimensions are analyzed: team training, cooperative 

instruction, distribution of roles, organizational context of learning ... 

- Observation Grid Based Learning, through which the proposed activity 

based on high-level cognitive strategies are analyzed, adaptation to the 

learning needs of students, the opportunity to reflect on the process and 

transfer the learning, teacher's role, student role ... 

- Grid for Learning observation Project, which is serving the role of the 

teacher, the role of students, professionalizing nature of the task, the 

learning context, timing ... 
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- Observation Grid Learning Services, the combination strategy used to 

develop the learning process and community service in a single project, 

external partnerships, learning context, timing, student's role is analyzed 

... 

- Grid Method observation cases from which the professionalizing and 

actual nature of the case (or what is the same authentic activities), 

dialogue management properly, teacher role, student role, discusses the 

importance of resolution of the case ... 

- Portfolio Grid Learning observation, it discusses the type of portfolio 

used, the required tasks, the evaluation process, the empirical evidence 

required, the student role, teacher role, delivery schedule ... 

- Observation Corners Grille indicators to analyze the number of 

corners, spaces and its timing, content type, the role of the teacher and 

student, the task required, the proposed evaluation ... 

- Grid monitoring indicators Circle Seminar focused on the number of 

people who make the seminar, timing, reading documents, role of the 

dialogue, strategy sharing, spaces, teacher role, student role ... 

- Webquest observation grid, it is the role of the teacher discusses the role 

of the student, the characteristics of learning and search process, the 

required product, raised the proposed evaluation ... 

- Autonomous Learning observation grid, in which elements that 

reference are measured: teacher role, student role, organization, 

planning, timing, training and material resources, tutorials, self-learning 

context ... 

 

 Teacher Portfolios 

We understand that the portfolio becomes a method of assessing the 

performances of teachers regarding the development and implementation of 

teaching methodology and implemented, which is based on the collection and 

storage of information about you logr or acquisitions made by him during the 

training period. This type of evaluation requires that those who are being evaluated 

demonstrate, build, develop a product based on conditions and standards already 

defined. 

So concretely and Professor ado participant IDU and the seminar-workshop 

specified in s or portfolio in detail the following content (Fernández March, 2004): 
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- Brief Bio teacher: who is and tasks / responsibilities at the university to 

contextualize and personalize the same. 

- The teaching philosophy: personal teaching philosophy, objectives and 

teaching, pedagogical guidance, teaching methodology, beliefs, vision, 

purpose and objectives that characterize teaching practice and the 

strategies adopted to develop the skills. 

- The activities and teaching responsibilities: l as subjects taught, 

description of the nature of educational activities within the Department 

and / or Center. The particular difficulties found along the professional 

development, the number of new subjects prepared. The number and 

characteristics of teaching that has been given, the course, the type of 

students ... T he s modifications developed in teaching guides, materials 

development, innovation development ... Other functions related to 

teaching, such as tutoring and hours of personal work ... that is, 

everything that is part of the responsibilities for teaching. 

- Development of teaching-learning activities, teaching materials and 

teaching guides or programs: the design or creation of assessment tools, 

written cases, book / s of course, course / s, to the planning of a new 

program, the development of teaching-learning strategies, etc.. This 

section specifically the teachers participating in the IDU and the 

seminar-workshop training includes: 

- The methodological innovation developed in this course with a reve b 

justification of it. 

- The teaching guide in which innovation has been made. These 

objectives and content with which methodological innovation has been 

done relates, generic and / or specific skills of the guide that have 

worked through the experience and results learning. 

- A reflection on the results of innovative action, particularly on the 

difference between expectations and results in student learning, learning 

in particular the implementation of methodological innovation and 

improvement proposals suggesting such implementation. 

- Continuing education / professional development: Actions taken to 

improve teaching effectiveness, considering the long-term goals and 

short-term to develop skills and teaching practice, and where 

accountability of actions undertaken is done to meet the objectives, 

either autonomously or through counseling or participation in 
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workshops and conferences, and through innovation projects or other 

means. 

- Research on teaching: teacher contributions to the improvement of 

teaching and learning. This section includes various activities such as 

training of new teachers, mentoring for teachers, giving workshops, 

collaboration with a development center of education, teaching 

conferences, publishing articles on teaching, participation in 

committees or organizations teaching ... 

- Annexes: may include important elements that show quality of teaching 

to support the validity of the portfolio. 

3.  Results 

The main achievements and results of this experiment refer to the following 

general questions: 

The course participant in seminars and workshops develop teaching strategies, 

innovative, complex and combined. No single method of learning to teach a 

subject or to develop expertise. Hence various methods selected in combination to 

implement what hampers development and control. 

The selection criteria used methodologies focus on those where teachers will 

have more control and participation. 

The methodologies implemented are mainly based learning projects, rin cones 

and contracts, the method of case l and some strategies for cooperative work. 

It has also been observed as the participating teachers is certain b ondades in 

each of the methods worked and in turn significant difficulties mainly centered on 

the number of students who must attend the methodology, which makes use of 

some of them as eg seminars ... On the other hand are also really difficult pose or 

cooperatives activities since their design requires a long and complex process of 

planning / organization 

As for the b enefits training strategy to Realize learning in training workshops, 

ie shared learning point it becomes a forum for exchange of experiences and good 

practices as it helps all participants. Since visual learning and the combination of 

self-and hetero n s strategy becomes very important provoking discussion and 

reflection.All this is very much in line with the training and upgrading of teaching 



 

225 

 

skills where the analysis of shared practice allows us to continuous improvement 

(Zabala, 2006). 

4.  Conclusion and Discussion 

As for the conclusions and implications drawn from this experience, we can 

highlight the following: 

With regard to faculty participant l: h e have shown the importance of the 

attitude of dialogue, communication and cooperation of the faculty for the proper 

development of processes of methodological innovation, learning-oriented 

students. 

In relation to students: the implemented methodologies have been highly 

valued by them, despite the work and effort required. In addition to standard 

academic record, the results obtained in different subjects, usually have been very 

positive. 

The spectrum of methodological innovations in higher education: through 

such processes is a clear need for continuing education of teacher l do in order to 

introduce greater levels of coherence and consistency in the approaches from 

which they work. 

By process of competency assessment: we have seen the complexity 

experienced teachers having to assess response to learning outcomes. However, it 

has also been shown that they are aware of the need to do and the importance to 

incorporate processes like these that allow them to work more effectively and 

efficiently. 

If we look at consolidation in the practice of methodological strategies worked 

observe that teachers actually incorporates some post-course on their teaching 

practice. 

A change of majority attitude towards the use of different methodologies that 

have traditionally been using, in many cases due to the discovery posed to the 

teachers know that there is specific educational technology in many cases was 

unknown to them and test their effectiveness is experienced . 

As a result of this course starts teachers have qualifications outside the 

education faculty who are implementing research-centered teaching strategies. 
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An increase in teacher self-awareness of teaching as a profession specific 

complex beyond the idea of a university professor as an expert in a discipline 

focused on the transmission of knowledge about the same is observed 

With respect to the overall process: is evidenced the need to continue working 

and to improve the processes of teaching and learning in the framework of the 

EHEA. This undoubtedly requires, among other things, a competent university 

teachers at different levels and to design actions in this line from the work already 

done and the objectives to be achieved in the near future. 
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